
Finding a balance – pre-writing, writing and post-writing activities 

It can be hard to juggle pre-writing, writing and post-writing activities, but a balance is 

required for pupil progress to be maximised. You might find that you tend to favour one of 

the three elements and need to change your approach to rebalance your teaching 

sequences.  Consider carefully what might be causing any imbalance.  If pupils don’t have 

enough time to write, consider timetabling and curriculum planning – e.g. can writing time 

be increased by combining English with a foundation subject?  Time can be gained if pupils 

are writing an information text on volcanoes linked to geography, for example.  If you find 

that it is the pre and post writing sessions that are less developed, then you might find the 

sections of the website and handbook on these aspects very useful.  

Generally speaking – aim for balance across a half term.  Ideally, each teaching sequence 

will have roughly equal time devoted to the three aspects, - but don’t be a slave to the 

formula.  Use your professional judgement. Depending on the needs of the class and the 

writing being tackled, you may decide to prioritise one particular element of the writing 

process, e.g. a new genre of writing may require a heavier emphasis and more time on pre-

writing sessions than writing or post-writing sessions.  By contrast, a genre that pupils are 

familiar with might have a greater focus on writing and post-writing activities.   

The pre-writing sessions are particularly important for lower ability pupils.  They need to see 

more WAGOLLS, have time to gather vocabulary and benefit from support with planning.   

In your classroom - what percentage of a typical week / half term is devoted to these three 
elements?  Are they in balance? 
 
 
 
If the percentages are not roughly equal – why do you think this is? 
 
 
 
 
If it is not roughly equal – What ideas do you have that might help you to achieve a more 
balanced approach to the development of writing? 
 
 
 
 

 
To find enough time for all three elements, consider how much writing pupils undertake not only in 

English lessons but across the whole week.  If pupils are focused on pre-writing or post-writing 

activities in English lessons, then this might be a good day for a written task in another subject.  On a 

day when pupils are focused on writing during the English lesson, then it is probably a good idea to 

have practical, hands-on activities in other subjects.  With careful planning, pupils should have 

plenty of opportunities to ‘write’ during the week, including opportunities to write at length. 

  



There are many ways to develop teaching sequences that include a roughly equal balance across pre-writing, writing and post-writing lessons. 

Example 1 : Writing an information text about volcanoes.  Pupils’ knowledge of volcanoes has been gained through geography lessons, a non-fiction whole class text and research 

completed as homework.  The following illustrates the teaching sequence for English lessons. 

 

 

 

 

 

 

 

 

Also consider LEARNING LOOPS:  In the example below the pupil has three opportunities to practise descriptive writing using the same pre-writing input.   

Example 2.  Story writing.  Focus is on describing – making the setting come alive to the reader. 

 

 

 

 

 

 

 

Following on from this sequence, pupils might be provided with a new setting.  The pre-writing section might focus on planning, followed by multiple ‘writing sessions’ where pupils have 

the opportunity to practise their descriptive writing.  This would give them the chance to consider previous peer feedback and teacher targets. 

PRE-WRITING: Pupils 

look at WAGOLLS + 

drama activities to 

help visualise + 

brainstorming 

vocabulary.  Direct 

teaching - sentence 

techniques used in 

description.  Three 

lessons. 

 

Pupils write in 

pairs the 

opening of a 

story.  Their 

character is at 

the start of a 

path that leads 

into a wood.  

Whole class 

feedback lesson.  

Teacher shares 

elements of writing 

which are good and 

addresses common 

issues.   

Sentence level 

WAGOLLS. 

Some 1:1 feedback. 

 

Pupils continue 

to write the 

story, moving 

their character 

along the path 

– this time 

writing 

individually. 

 

Pupils continue to 

write their story– 

describing how 

their character 

comes across a 

clearing and finds 

an object. Longer 

session to 

incorporate 

revising and 

editing. 

 

Class sharing.  Peer 

feedback activities. 

Editing & revising 

writing.  

Handling real 

objects – describing 

orally to each other 

& giving feedback 

on the quality of the 

description.   

 

PRE-WRITING: 3 lessons.  

Heavy emphasis on direct teaching of 

sentence level techniques used in information 

texts in order to ensure pupils’ writing is more 

sophisticated than previous attempts.  

Opportunities for whole class shared writing. 

Unpicking example texts at sentence level.  

1 lesson on planning – using earlier notes and 

research. 

  

 

WRITING :  

3 lessons on writing 

the information text.   

Teacher circulating 

and identifying key 

issues and/or 

working with specific 

groups. 

POST-WRITING:  

1 lesson - Sharing good examples 

(emphasising sentence level 

techniques). Teacher feedback to 

whole class on central issues, e.g. 

modelling how to add additional 

information using a relative clause & 

strategies for improving cohesion. 

Pupils revise writing. 

POST-WRITING: 

1 lesson : Based on marking 

– e.g. some groups working 

on grammar activities, some 

on shared writing, some on 

activities related to 

cohesion.   

Teacher working with 

specific groups. 

 

 

POST-WRITING: 

1 lesson : Pupils given an 

example piece of work and 

asked to provide advice and 

guidance on how it could be 

improved.  Pupils work in 

pairs to re-write sections.  

(texts are carefully 

allocated).  Opportunities to 

share. 

 

 


